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Introduction. The paper presents the results a study of the implementation of individual educational routes
in students’ autonomous foreign language study at a non-linguistic university. Factors determining student
motivation and satisfaction with the autonomous study using the Rosetta Stone Advantage platform were
considered. The purpose of the study was to find out how tutors manage autonomous work and what ICT tools
are used in this process. The relevance of this study is determined by the importance of the implementation
of electronic platforms in the process of teaching foreign languages, as well as the need to investigate new
forms of management used by tutors in the process of monitoring individual learning activities in electronic
educational environment.

Materials and Methods. The following methods have been used in this research: a survey with Likert scale,
data analysis, semantic interpretation of data and graphical representation of data. The empirical basis of this
study includes the results of the survey of students of the Institute of Distance Learning and Open Education
at the Financial University under the Government of the Russian Federation (Moscow).

Results. In the present article it is shown that students can benefit from the integration of electronic plat-
forms in foreign language learning since it provides them with excellent opportunities to choose their own
educational content that takes both their professional interests and their present level of foreign language
proficiency into account. However, although most students are motivated to use electronic educational
platforms in their autonomous work, they need assistance. Tutors play an important role in the organisation
of this type of educational activity in terms of explaining how to work with the platform, helping students
to choose individual learning routes and providing motivation. Using various ICT tools of pedagogical
management, tutors monitor the process of autonomous work and control its results; thus, the individual
work of students becomes more efficient.

Discussion and Conclusion. The results of the research and the discussion of these results with colleagues
at scientific conferences and methodological seminars help to determine future perspectives for the suc-
cessful use of pedagogical management tools in the process of autonomous study on electronic educational
platforms. The results of the research have practical value for teachers of foreign languages working in the
electronic educational environment.
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BBenenue. Crarhsl MOCBsNICHA H3YYCHHUIO PE3yJbTaTOB BHEAPEHUS MHAWBHIYaJbHBIX 00Pa30BaTEbHBIX
TPAaeKTOPHUH B CAMOCTOSATEIbHYIO PabOTy CTYACHTOB [0 MHOCTPAHHOMY SI3bIKY B HES3BIKOBOM By3€. ABTOD
paccmarpuBaeT GakTopbl, ONpeNeIAIoNe MOTHBAIIMIO CTYICHTOB U UX YIOBJIETBOPEHHOCTb OT pabOThl Ha
miardopme. Llens nccneqoBaHus 3akiodanach B BEISIBICHHHM TOTO, KaK THIOTOP OCYLIECTBISIET KOHTPOIb
BBITTOJHCHHUS] CAMOCTOSTENbHOM PabOThI CTYIEHTOB U KaKME MHCTPYMEHTHI II€arorn4eckoro yupaBiIeHHs
UCIIONB3YIOTCS B 3TOH paboTe. AKTyalIbHOCTb HACTOAIIEr0 MCCIICAOBAHUS ONPENENAeTCS HE0OX0JUMOCTBIO
pa3paboTku HOBBIX ()OPM yIpPaBICHHS yUOHOI NesTENFHOCTBIO CTYIEHTOB HESI3BIKOBBIX MPOodHiIeH moaro-
TOBKH B yCJIOBUSIX JJICKTPOHHOW 00pa30BaTeNIbHOI Cpelibl U BAXXHOCTBIO ONPEeNICHHs POJIU IIperoiaBare-
JS-THIOTOPA B 3TOM Ipoliecce.

Marepunanasl H MeTOAbI. B riccienoBannn NCIONB30BaHBbI CIIEIYIONINE METObI: aHKETUPOBAHHE C TOMOIIBIO
mkaibl JIukepTa, aHaIU3 JaHHBIX AHKETUPOBAHUS, CEMAaHTHYECKAs HHTEPIPETAlNs JaHHBIX, Ipadudeckoe
Hpe/CTaBICHHUE JaHHBIX. DMIIMPUUECKO 6a30i McciIe0BaHUs SBIAIOTCS PE3yIbTaThl aHKETUPOBAHHUS CTY-
JIeHTOB IHCTHTYTa 3204HOTO ¥ OTKPHITOro 0OpazoBanust @HaHCOBOTO YyHHBEpcHUTeTa Npu [IpaBuTenscTBe
Poccuiickoit ®enepamuu (Mocksa).

Pe3ysabTarsl Heele10BaHusA. JJaHHOE HCCIeJ0BaHHUE 1OKA3bIBACT, YTO MCIOIB30BAHNE IEKTPOHHBIX [IAT-
($bopM B caMOCTOATENBHOI paboTe M0 HHOCTPAHHOMY SI3BIKY MOJIE3HO JUISL CTYACHTOB, TaK KaK IIPUMEHEHHE
HHIMBUAYaJIbHBIX 00pa30BaTEIbHBIX TPACKTOPUIl 1aeT BO3ZMOXKHOCTh BBIOOPA COEPIKAHHS O0YUCHUS C yIETOM
npodecCHOHANBHBIX HHTEPECOB 00y4aeMbIX U UX YPOBHS BJIaJICHUsSI HHOCTPAHHBIM A3bIKOM. BOJIBIIMHCTBO
CTYIEHTOB MOTHBHPOBAHO MCIIOIB30BATh 3JIEKTPOHHBIE 00pa3oBaTeIbHbIe MIaT(GOPMEI B CAMOCTOSITEILHON
pabore, 0THAKO UM HEOOXO0MMa TOMOIIb. BOJBIIYIO PO B OpraHU3alMy 3TOTO BUIA YIeOHOH AesTesIbHO-
CTH UTPAIOT NPENOJABATEIN-THIOTOPBl. OHU 00BACHAIOT, Kak paboTaTh ¢ MIaTGopMOii, TOMOTAIOT BEIOPATh
HHAMBHUIYaJbHYIO TPACKTOPHIO 00yUeHHs M MOTUBUPYIOT 00ydaeMbIX. Mcmons3ys pazaununsie KT uncTpy-
MEHTBHI [IeJaTOTHYECKOTO YIPAaBICHHUS, THIOTOPHI OCYIIECTBISIOT MOHHTOPHHT TIPOL[ECCa CaMOCTOSATEIbHOM
paboThl M KOHTPOJIb €€ Pe3yJIbTaTOB, B CBSA3H C 4eM MHAMBUAYalIbHAsA PaboTa CTYJCHTOB CTAHOBHUTCSA Ooiice
3¢ (eKTUBHOMH.

Ofcy:kneHue U 3aKa04enne. Pe3ynsraThl HcclienoBaHHUS U 00CYKACHHE STHX PE3yJIbTaTOB Ha HayYHO-TIPaK-
THYECKUX KOHPEPEHIUAX U METOAUYECKUX CEMHUHAPAX Jal0T BO3MOXKHOCTb OIPEACIUTD JalbHeHIIne nep-
cnexTuBsl Ucnionb3oBaHuss UKT HHCTpyMEHTOB B paboTe ¢ 2JIEKTPOHHEIMU 00pa30BaTeIbHBIMU PecypcaMu
U OIIPENICNUTh MYTH MOBBILICHUS 3QGEKTUBHOCTH CaMOCTOSATEIbHOM pabOThI IO HHOCTPAHHOMY S3BIKY. I10-
Jy4EHHbIE PE3yJIbTaThl NPEACTABIAIOT IPAKTUYECKUH HHTEPEC IS IPEnoaBaTeei HHOCTPaHHBIX A3bIKOB,
paboTaromyx B IEKTPOHHON 00pa3oBaTeNbHOIl cpene.

Kniouesvie crnosa: nepconanbHas o0pa3oBaresbHas Cpeaa, MHIUBUIYalIbHbIC TPAEKTOPUU O0yUYCHHUS, MOTH-
BaIus, IEKTPOHHast oOpazoBarenbHas miardopma, MKT nHCTpYMEHTEI, THIOTOP

Hna yumuposanus: Yuxunesa JI. C. Ponb ThI0TOpa B BEIOOpE HHCTPYMEHTOB I1€JarOTHYECKOTO YIPaBICHHS
IUISL OpTaHU3allUK CaMOCTOSTEIIFHON paboThI 10 HHOCTPAHHOMY S3bIKY // UHTerpanus oopa3oBanus. 2019.
T. 23, Ne 3. C. 475-489. DOI: https://doi.org/10.15507/1991-9468.096.023.201903.475-489

Introduction

The contemporary epoch has witnessed
noticeable qualitative and quantitative
changes in the traditional system of teach-
ing foreign languages. There is a general
tendency for the number of hours for class-
room work to decrease at the same time as
the number of hours allocated to autono-
mous work increases. As the result of the
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implementation of smart technologies, new
forms and approaches to teaching foreign
languages are increasingly used alongside
exponential shifts in educational content.
There are also significant changes taking
place in terms of teacher-student inter-
action. Electronic technologies provide
advantageous opportunities for creating
a personal learning environment, sup-
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porting effective individual approaches.
In connection with ongoing reforms in
the system of higher education, distance
learning becomes ever more popular since
providing students with good opportunities
to combine employment and study.

Nowadays, language training can be
regarded as changing due to the intensive
use of modern technologies in autonomous
study. Electronic learning or e-learning
includes e-learning resources, electronic
library systems, e-credit books and edu-
cational platforms for learning foreign
languages with individual educational
routes (IER).

There is no doubt that implementa-
tion of modern technologies has changed
and continues to change the system of
education. Computer technologies provide
new ways to deliver curricula, new forms
of interaction and better opportunities
for feedback [1]. According to research-
ers, E-learning is based on smart devices
and intelligent technologies [2—4]. New
information and communication technol-
ogy (ICT) -based technologies, including
online courses, educational platforms and
social networks, are already widely used in
language teaching to help learners to study
more effectively. In addition to providing
language learners with better opportuni-
ties for communication, these technologies
support access to information resources as
well as improving students’ digital skills.
However, the rapid development of ICT
tools and digital resources presents not only
opportunities but also challenges. In order
to maximise the potential of ICT tools in
language teaching, it is important to use
them in a way that corresponds to the indi-
vidual needs of learners. It is also important
that the use of ICT be supported in such
a way that it contributes to the formation of
life skills and promotes lifelong learning.
The application of modern technologies in
the educational process is known as tech-
nology-enhanced learning (TEL). There is
an opinion that TEL provides flexibility in
language learning, since students have ac-
cess to educational language resources in
any place and at any time [5]. At any rate,
there is no doubt that modern technologies
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can be used in TEL as media or tools for ac-
cessing learning content [6; 7]. Within TEL,
mobile learning is becoming increasingly
popular due to the convenient opportunities
it provides for using educational e-learning
platforms in language learning.

The integration of individual educa-
tional routes in the process of teaching and
learning a foreign language is an effective
way to develop learners’ professional com-
petence because it gives students freedom
to choose language content based on their
own professional interests and individual
level of foreign language proficiency.
IER can be used in autonomous learning
to make it more exciting and efficient.
Electronic educational platforms such as
Rosetta Stone Advantage (RSA) are very
useful for autonomous work. RSA was im-
plemented for autonomous work in foreign
languages at the Financial University under
the Government of the Russian Federation
several years ago. Students can choose
individual educational routes based on
everyday English, professional English or
combine both. This platform provides them
with the opportunity to choose specific ar-
eas of interest. First, language learners must
take an evaluation test to determine their
level of English and decide what level to
choose for further autonomous study. There
are several levels students can choose from:
Al1,A2,B1, B2, Cl. The resources provided
on the RSA platform include tasks in read-
ing, writing, listening and speaking. Mod-
ern technologies expand opportunities for
teaching a foreign language and developing
skills in all types of speech activity, both
in the classroom and in autonomous study.
Students can learn vocabulary and revise
grammar, improve their pronunciation,
listen to dialogues and participate in them.
They can answer questions using speech
etiquette phrases and do various exercises.
They can choose and memorise basic
structures and words essential for proper
language usage. All the answers are auto-
matically checked and corrected. Students
focusing on Business English can choose
the following topics from professional life:
having a job interview, presenting one’s
educational and professional background,
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communicating by telephone, participating
in a meeting and many others. The main
task of the teacher/tutor is to help students
in the selection of content for autonomous
study, to integrate IER in individual per-
sonal environment, to monitor the process
of technology-enhanced learning and to
control its results. The use of individual
educational routes contributes not only to
the formation of students’ communicative
skills, but also to the development of their
life skills, their initiative and time man-
agement. One of the main arguments in
favour of electronic educational platforms
is that the interaction between teachers
and students is transformed as traditional
roles change. Teachers become tutors and
facilitators, who are able to collaborate
with their students outside the classroom
using ICT tools. The implementation of
individual educational routes meets modern
requirements of professional orientation
and continuous training or lifelong learn-
ing. Tutors can choose and use various
ICT tools for pedagogical management of
individual work in order to make it more
effective.

The purpose of the present study was
to clarify the role of the tutor in the man-
agement of students’ individual activity in
electronic educational environment and to
determine the tutor’s role in the choice of
ICT pedagogical management tools in order
to increase the effectiveness of individual
language learning. The study pursued the
following tasks:

— finding out whether students need
their tutor’s help to integrate individual
language routes;

— determining if students need motiva-
tion for this type of activity;

— finding out what ICT pedagogical
management tools may be useful for moni-
toring this process;

— finding out students’ opinions as to
whether they can control the results of
their individual performance without their
tutor’s help.

The study hypotheses were as follows:

— students’ autonomous work can be
monitored with the help of ICT pedagogical
management tools;
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— tutors play a significant role in the
choice of pedagogical management tools
and their use.

It is assumed that second-year students
do not need their tutor’s help for integration
of individual educational language routes
because they already have some experience
in this kind of activity. These students are
able to manage their time and regularly
study on electronic platforms in developing
various life skills.

Literature Review

The review of the literature reveals
a great interest in using modern educational
electronic technologies. Many studies have
been conducted in this field both in Russia
and abroad [6—14]. Technology in language
teaching has been used since thel960s.
Initially, it included the usage of record
players, tape recorders and language labo-
ratories. Later, during the 1980s, the term
“Computer Assisted Language Learning”
(CALL) was introduced in language educa-
tion [15]. At that time, computer-assisted
materials were already being widely used
in language teaching. Language learners
were given various tasks, with feedback
on their performance being provided by
the computer. The use of computer tech-
nology was also referred to as Computer
Aided Instruction (CAI). Practitioners and
researchers in Teaching English to Speak-
ers of Other Languages (TESOL) were
enthusiastic to use innovation approaches
in teaching and research. Since that time,
the use of technology in language teaching
has come a long way. Nowadays, education
theory combines technology and practical
approaches, leading to more exciting and
complex approaches to language teach-
ing. CALL now includes online blogs, use
of apps, virtual learning environments,
computer-mediated communication, etc.

E-learning, introduced in the 1990s
as a result of using the Internet and the
Internet based tools, is widely used in
teaching foreign languages. Various train-
ing programs have been implemented for
distance learning. Innovative technologies
are widely used in the educational process,
integrating theory and practice. Implemen-
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tation of new technologies has changed
the teaching process and has involved new
roles for the teacher. The teacher-centred
educational process has been replaced by
student-centred learning. This means that
a student’s needs and interests are taken
into consideration, while the teacher be-
comes a tutor or a guide who is ready to
help. As a result, language acquisition
becomes much more effective.

It should be added that an additional
term has recently appeared: “mobile as-
sisted language use”. This implies using
smart technologies and mobile devices in
language teaching in order to access and
communicate information anywhere and at
any time for social or academic purposes.
Kalugina and Tarasevich define smart
technologies as technologies having educa-
tional utility, giving students and teachers
access to the educational resources outside
the classroom [2]. Smart technologies en-
tail the use of such devices as digital cam-
eras, digital voice recorders, DVD players,
smartphones, laptops and some others. It
is important to emphasise that integration
of smart technologies in teaching foreign
languages is beneficial for both language
learners and language teachers. However,
there are language teachers who are reluc-
tant to implement smart technologies in
the educational process. The reasons may
be various, such as a lack of experience
or a negative attitude towards innovations
in education. Nevertheless, all language
teachers should receive training in order
to acquire the necessary digital skills to
create a personalised learning environment
for their students.

As smart mobile devices become more
popular, they are increasingly applied in the
educational process for creating an exciting
learning environment and are especially
widely used for instructing children [16].
The main reasons for their popularity are
as follows: high resolution, a rapid start-
up time and the ability to view digital and
multimedia content. Tablet devices are easy
to operate and possess such characteristics
as multitouch options and automatic screen
rotation to different modes based on how us-
ers hold the device. Tablet devices involve
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the use of touchscreen technologies [17].
There are numerous forms of activities in
the context of smart mobile devices, such
as talking or singing into the microphone,
listening to music through headphones or
speakers and using the camera in combina-
tion with gesture-recognition software [18].
Nowadays, due to digital devices forming
an integral part of the culture and the world
in which children grow up, digital literacy
is necessary for children from an early age.
The use of tablets in preschool programmes
for classroom activities [19] is due to the
opportunities for autonomous learning
provided by smart mobile devices [20].
According to researchers, appropriate use
of technology is good for the social and
cognitive growth of children [19].

Educational mobile applications (apps)
are very popular among young users. Re-
search suggests that apps have a great
potential for developing reading skills, as
mobile touch screens are more convenient
for young learners [21]. Many preschool
programmes prefer to have iPads or similar
tablets for classroom use [19].

Although many educational apps are
available, choosing the best ones — especially
targeted at children — is not easy. Papadakis
and Kalogiannakis consider the educational
value of such applications as sometimes
less than effective [22]. Although educa-
tors may be competent in the use of new
technologies, sometimes it may be difficult
for them to understand all of the implica-
tions of ICT products and services [23].
As a result, they can face problems while
selecting appropriate technologies. Since
there is no universal rating system for chil-
dren’s apps, users have to consult websites
or blogs when choosing apps. However,
this method of selection has some disad-
vantages due to the methodology for the
assessment of apps for children not meeting
pedagogical standards [24]. It is important
to note that the quality of apps may vary;
moreover, the price does not necessarily
correlate with quality [25].

Recent research findings show that
the number of well-designed educational
apps is not high. Moreover, there is a lack
of resources for testing and evaluating
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educational apps prior to their entry on
the market [18]. In setting out to establish
a new standard for evaluating and select-
ing the most effective educational apps
for children, Hirsh-Pasek et al. examined
whether the design and use of educational
apps is aimed at children’s development
and set out to develop an evidence-based
guide for both parents and designers [18].
The researchers concluded that apps are
educational to the extent that their design
promotes socially interactive and meaning-
ful learning [18].

The use of technology in teaching for-
eign languages is of great importance for
the development of linguistic skills. Some
researchers, such as Orden, Mer¢ and Liton,
consider using multimedia technologies
in language teaching to be very useful [1;
14; 26]. Through the process of using tech-
nologies, students become more motivated,
their communication skills improve and
there are positive changes in interactions
between teachers and students. The results
of the research indicated that student’s
confidence in their ability to learn online
and satisfaction with their online learning
experience is correlated with their attitude
towards online courses [27].

Although there are many studies con-
cerning the use of modern technologies
in language teaching, studies regarding
the personal learning environment and
the integration of individual educational
routes in teaching foreign languages are
not numerous. Klimova et al. consider the
implementation of distance learning tools,
evaluating the content design of foreign
language courses taught in non-linguistic
universities [8]. Considering the design of
learning approaches, they present course
content as a set of foreign language learning
activities and arrive at the conclusion that
content design requires sufficient flexibility
to help teachers to adapt and reflect on the
design in the process of implementation of
distance learning tools [8].

Gabdulchakov et al. investigated mech-
anisms for increasing the efficiency of inter-
action between teachers and students [28].
The results of their study are potentially
useful for improving social and intercul-
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tural communication. Strielkowski et al. re-
vealed the factors that determine students’
satisfaction with the quality of university
education [29].

Melnichuk and Osipova report the re-
sults of research aimed at evaluating the use
of the cooperative learning technique for
teaching translation [30]. Their study shows
that students can benefit from cooperative
learning. To represent a learning model that
places a student in the centre of the learn-
ing process, such terms as “individualised
learning” and “personalised learning” are
widely used in contemporary pedagogic
discourses. In this case, special attention is
paid to the individual learners’ interests, ex-
perience and abilities. Autonomous learners
not only have to control their own pace of
learning and time management, but also
have the opportunity to select individual
learning activities in their personal learning
environment (PLE). This concept is used
in the design and development of online
learning. PLE is aimed at improving the
effectiveness of learning with the help of
electronic resources and ICT tools, which
can shift control to the student through
promoting learner autonomy, which is in-
dependent of physical, geographic and in-
stitutional boundaries. As a result, students
can choose and personalise available tools
and content while benefiting from access to
the necessary learning support [31].

Researchers have developed a number
of new ways of embedding ICT tools into
classroom practice to enhance learning
with the goal of creating an educational
system that responds to the needs of in-
dividuals [9; 26]. There is an opinion that
out-of-school uses of ICT influence young
peoples’ in-school learning [32]. As well
as that of teachers, the role of students
has also changed: they have become col-
laborators, empowered to select their own
learning activities. Individual learners have
the ability to control their pace of learning
and time management.

The effective integration of ICT into
teaching and learning is one of the essential
goals of contemporary educators. However,
teachers do not typically follow linear in-
structional design models when planning
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ICT integration [33]. Q. Wang proposes
a generic model, which consists of three
fundamental elements: pedagogy, social
interaction and technology. The sound
integration of these components can help
teachers to effectively incorporate ICT into
their curricula [33].

A personalised learning approach has
great potential to meet students’ educational
needs since it can help to motivate them to
learn [31]. Instruction in a personal learning
environment is more student oriented, with
learners able to choose their own content us-
ing individual educational platforms in order
to achieve their educational goals. There is
no doubt that choosing the right individual
educational route is very important in PLE,
since it not only determines the appropriate
learning goals but it also helps to reach them
in a more efficient way. According to the
research, students taught in a personalised
learning environment generally obtain good
academic results, develop more initiative
and improve their problem-solving skills.
Using a PLE approach helps to engage
students in the learning process, increase
their responsibility, impart autonomy and
promote creativity.

Materials and Methods

The following methods were used in
this research: a Likert scale survey, sur-
vey data analysis, semantic interpretation
of data and graphical representation of
data. The participants of the survey were
second-year students aged 18-25, with
pre-intermediate and intermediate levels of
English. The total number of administered
questionnaires was 88. However, three
questionnaires were disregarded due to in-
complete answers, resulting in a return rate
of 85. Students who agreed to participate
in the survey were selected from groups
majoring in Economics and Management.
However, for reporting purposes, there was
no distinction made between the different
groups. All the respondents were students
of the Institute of Distance Learning and
Open Education at the Financial Institute
under the Government of the Russian Fed-
eration. They had experience in using the
RSA platform in their autonomous work.

ACADEMIC INTEGRATION

Students were asked to express their
attitude to the following statements:

1) I am able to integrate an individual
educational route in my personal learning
environment on my own (independence).

2) I need to be motivated for autono-
mous work (motivation).

3) I can find time for autonomous work
and for controlling my progress (time man-
agement).

4) I need reminders to be able to do
tasks regularly (regularity).

They were offered a Likert scale to
express their opinions according to the fol-
lowing five parameters on the continuum:
1) fully agree 2) agree 3) neutral 4) disagree
5) strongly disagree.

The research consisted of two stages.
The first stage included defining the aim
and objectives, developing a hypothesis,
formulating research objectives and defin-
ing the study methods. The second stage
included survey data analysis, systemati-
sation of the obtained results and drawing
conclusions.

Data collection combined quantitative
and qualitative techniques. The quantitative
element involved responses to statements
via a paper-based questionnaire. The quali-
tative component consisted of one-to-one
interviews conducted during consultations.
Participants were asked to share their opin-
ions, concerning particular features of their
study using the RSA platform.

Results

The hypothesis that the second-year
students do not need their tutor’s help to
integrate personal educational routes in
a personal learning environment was only
partially confirmed. In fact, the assistance
of tutors in this process is required for
a certain number of students, mostly for
those facing problems when choosing the
language material. Most respondents are
motivated to work individually using elec-
tronic educational RSA platform. However,
one-third of the students need reminders
that they should undertake such an activ-
ity regularly, so they need a motivating
impetus from their tutor. In other words,
tutors are required to regularly monitor
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learners’ individual activity in order to
make it easier for students to progress
more effectively. During one-to-one in-
terviews, students shared their opinions
concerning ICT management tools used by
their tutors. The tutor used text messages,
internal RSA email and traditional email.
Although some students remained neutral
on this issue, the majority of respondents
expressed the opinion that the best and
most efficient way of tutor’s pedagogical
management was sending a traditional
email that could help students with time
management. According to the results of
the research, tutors play a significant role
in implementing modern technologies.
Moreover, the tutor’s role in the process
of integration of individual educational
efforts cannot be denied. Obviously, tu-
tors help their students to learn success-
fully and achieve better results in their
autonomous work in modern electronic
educational environment. Tutors help
language learners to integrate individual
learning routes, motivate them and control
all the stages of their individual activity
with digital educational resources.

The following results concerning stu-
dents’ points of view on life skills develop-
ment were obtained (Table 1).

The first thing to consider is that regular
work on the RSA platform is useful for de-
velopment of life skills. In response to the
first research statement if language learners
can integrate individual educational routes in
their personal learning environment on their
own, the vast majority of students (50.52%)
answered positively (Fig. 1). Language learn-
ers believe that they can choose the content
for autonomous study from the electronic

RSA platform and integrate their educational
route in the personal learning environment
(11.76% strongly agree and 38.76% just
agree). Many respondents, namely, 42.41%
of students, are neutral on this issue (Fig. 1).
Few students, namely, 2.36% strongly disa-
gree. They are sure they will be unable to
form their individual educational route with-
out help. About 4.71% of the total number of
respondents do not agree with this statement.
Thus, 7.07% of the total number of second-
year students surveyed need tutor’s help for
forming their individual learning pathways
and integrating them in PLE (Fig. 1).

It is clear that the second-year students
possess certain skills for autonomous study.
They know how to form their personal
learning environment and integrate their
individual language routes, since they ob-
tained some experience in that field when
they were the first-year students. They were
given instruction in how to choose language
lessons and form an individual learning
route taking into consideration the results
of their placement test. Some students need
their tutor’s help due to being unable to
catch up with the group and cannot cope
with the tasks given either because they
returned to study following academic leave
or were transferred from other universities
and are consequently not familiar with this
type of autonomous work.

Concerning motivation, the respondents
gave the following answers. The statement
to which students responded was expressed
as: I can motivate myself for autonomous
study with the RSA electronic educational
platform. The majority of students took
a neutral position (48.23%). Strong agree-
ment (11.76%) and agreement (20.00 %) was

Table 1. Students’ responses concerning life skills development with the help of RSA, %
. . Strongly
Life skills Strongly agree Agree Neutral Do not agree disagree
independence 11.76 38.76 42.41 4.71 2.36
motivation 11.76 20.00 48.23 14.13 5.88
time manage- 16.47 21.17 43.52 14.14 4.70
ment
regularity 15.29 32.94 37.64 11.76 2.37
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Fig. 1. Students’ views concerning tutor’s help
in choosing individual route of study, %

expressed by 31.76% of the respondents.
According to the results of the survey,
not all the students expressed their readi-
ness for self-motivation. Namely, 14.13%
expressed disagreement and 5.88% ex-
pressed strong disagreement, which togeth-
er amounted to 20.01%. Thus, the number
of students who are ready for motivation
and do not need reminders (31.76%) is
smaller than the number of those who take
a neutral position concerning this issue
(48.23%) whose total number is 79.99%.
Thus, a minority of students (20.01%),
which is about one fifth of the total number
of respondents can be motivated (Fig. 2).
Evidently, the second-year students are
more objective in self-assessment com-
pared with the first-year students, who have
more problems with time management.
Nevertheless, the second-year students
need motivation from their tutors to achieve
better results in their autonomous studies.

The third question gave respondents
a possibility to express if they are able to

manage their studv time on the RSA nlat-
60

50

40
30
20
0
Do not need to Neutral Need
be motivated motivation

Fig. 2. Students’ views concerning motivation, %
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form. The majority (43.52%) stated neutral-
ity on this issue, while many respondents
(37.64%) either strongly agree (16.47%)
or agree (21.17%). A smaller number of
students (14.14%), who are sure they will
not be able to control their time of work on
their own, disagree. About 4.70% of the to-
tal number of respondents strongly disagree
with the last statement. Thus, 18.84% of the
total number of the second-year students
surveyed need a tutor’s help in their au-
tonomous study time management (Fig. 3).
The data analysis reflects the second-year
students being mostly in favour of using
technologies for self-assessment and self-
control.

The last statement gave respondents
the opportunity to state if they are able to
work on the platform regularly and control
the results of their autonomous work. Many
respondents —namely, 37.64% of students —
are neutral on this issue, while a larger
number of students (48.23%) strongly agree
(15.29%) or agree (32.94%). A smaller
number of students (11.76%) who disagree
are sure they will not be able to control their
results without help. A very small number
of students (2.37%) strongly disagree with
the last statement. Thus, 14.13% of the total
number of the second-year students sur-
veyed need a tutor’s help in monitoring the
process and the results of autonomous work
(Fig. 4). The data analysis reflects the sec-
ond-year students being mostly in favour
of using technologies for self-assessment
and self-control. However, nearly all of the
students are sure that it would be helpful
for them to get emails from their tutors with
reminders of doing their individual work.

50
45

Can manage time Neutral Need help

Fig. 3. Students’ views concerning time
management, %
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Fig. 4. Students’ views concerning regularity
of their work, %

The majority of students stated a prefer-
ence to receive traditional e-mails rather
than RSA internal text messages. Although
language learners can choose their pace of
learning and select learning activities to
integrate their individual educational routes
in autonomous work, they still need tutors’
reminders in the form of emails in order to
work more efficiently and finish their work
by a certain deadline.

Thus the hypothesis set out at the begin-
ning of the research, that the second-year
students do not need their tutor’s help to
integrate personal educational routes in
a personal learning environment, was only
partially confirmed. In fact, the tutor’s
assistance in this process is required for
a certain number of students, mostly for
those facing problems when selecting
linguistic materials. Most respondents
are motivated to work individually using
the RSA electronic educational platform.
However, one-third of the students need
reminders that they should undertake such
an activity regularly, so they need a moti-
vating impetus from their tutors. Conse-
quently, it is necessary for tutors to select
and use ICT pedagogical management tools
and send reminders in the form of emails.
In other words, in order to make it easier
for students to progress more effectively,
tutors should monitor learners’ individual
activity regularly. Although some students
remain neutral on this issue, the majority
of respondents are sure that reminders in
the form of emails will be useful for them.

484

Discussion and Conclusion

According to the results of the research,
tutors play a significant role in choosing
and using pedagogical management tools
in the process of implementing modern
technologies. Moreover, the tutor’s role
in the process of integration of individual
educational efforts cannot be denied. Un-
doubtedly, tutors help their students to learn
successfully and achieve better results in
their autonomous work in a modern elec-
tronic educational environment. Tutors help
language learners to integrate individual
learning routes, as well as motivate them
and control all the stages of their individual
activity with digital educational resources.
The proper choice of ICT pedagogical
management tools is very important for
the efficiency of this process. Tutors can
collaborate with their students outside
the classroom using text messages within
the RSA platform. However, the best way
of reminding students to work regularly
on electronic educational platforms is
to use email. Designing an appropriate
individual learning environment requires
understanding of learners’ educational and
professional needs, as well as their learning
styles and preferences. It is obvious that
learners’ individual characteristics influ-
ence their learning processes. The tasks of
tutors include development of skills and
competences as well as transparent and
objective evaluation of individual students’
progress. Obviously, approaches to assess-
ing language skills with the help of infor-
mation technologies should be widely used
because electronic assessment is known to
have some advantages over paper-based
assessment, such as instant feedback and
flexibility with respect to time and location.

While previously language instructors
considered how to use information tech-
nology to teach a foreign language, now
it is important to consider how to teach
a foreign language so that language learners
can make effective use of information tech-
nologies. These findings are particularly
significant for understanding the future of
smart technologies and their role in lan-
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guage learning, as well as the evolving role
of the tutor in educational process. Moreo-
ver, smart technologies may be useful for
tutors in the process of choosing teaching
strategies that can be applied in a learner-
centred approach. Modern technologies
give opportunities for making the process
of language learning more enjoyable and
effective. Moreover, selecting relevant
ICT tools for pedagogical management
contributes greatly to an increase in student
motivation and their interest in achieving
good results.

Although this is only a small-scale
study employing the questionnaire and
a range of interviews, it nevertheless pro-
vides insights into the practices and percep-
tions of a personal learning environment
and individual educational routes. In the
future, the use of a broader range of tech-
niques in this area, including observational
data combined with a larger qualitative
sample and statistical analysis, could add
a valuable new dimension to this research.
It would also be of interest to consider
which aspects of language learning students
should pay more attention to, what addi-
tional language skills might be developed
and what results language learners could
achieve in the process of using electronic
educational resources. Another aspect of
future research concerns the relationship
between learners’ individual characteristics
and the learning content. This kind of study
could identify positive features of modern
technologies that would promote students’
satisfaction with digital instruction when
studying autonomously.

The popularity of electronic educa-
tional platforms is growing rapidly. Con-
sequently, the opportunity to use individual
routes within a personal learning environ-
ment gives an unprecedented access to
content. At the same time, it is a challenge
for language learners to manage their time
properly. The application of ICT pedagogi-
cal management tools is of great impor-
tance for quality language teaching and

ACADEMIC INTEGRATION

learning. Linguistic education is an area
in which electronic educational platforms
offering individual routes are widely used,
especially in distance learning. However,
the rapid development of tools and re-
sources presents not only opportunities
but also challenges. In order to achieve
better results and maximise the potential
of ICT tools for pedagogical management,
it is crucial to use them in a pedagogically
sound way that corresponds to the indi-
vidual needs of the learners. Tutors should
possess the necessary skills to use ICT
tools for pedagogical management within
their own professional context. It is crucial
that the use of ICT promote lifelong learn-
ing. The effective blending of appropriate
pedagogical tools with new technologies
is important for creating a successful in-
dividual language learning environment.
Having realise the needs of their students,
tutors are empowered to find the best way
to support their continual professional
development.

Tutors who have experience in using
ICT tools for pedagogical management
can support their colleagues in raising
awareness of the importance of integrating
pedagogical approaches with technology to
overcome obstacles that might otherwise
hinder the effective integration of ICT
in their teaching context. In general, the
integration of pedagogy and technology
is likely to continue. Finally, we conclude
that selecting the most appropriate ICT
pedagogical management tool is very im-
portant for the efficient implementation of
individual educational routes.

Incorporating technologies in autono-
mous work has numerous advantages.
Language learners can take advantage of
a self-paced learning environment. Elec-
tronic platforms can be efficiently used
in autonomous work when this process is
properly managed and when the right ICT
tools are chosen for pedagogical manage-
ment to monitor students’ activities in
a personalised learning environment.

485



M Drerrss88 IHTETPALIAS OBPA3OBAHMSL T, 23, Ne 3. 2019 3RSSSSSSTa0S:

REFERENCES

1. Orden V.S. Integrating Digital Technologies in the German Language Classroom: A Critical Study
of the Technology-Integration Experiences of Three Secondary German Teachers. Ph.D. thesis. Utah State
University; 2010. Available at: https://www.learntechlib.org/p/123709 (accessed 09.08.2018). (In Eng.)

2. Kalugina O.A., Tarasevich N.A. Smart Technology Integration into EFL Teaching at Non-Linguistic
Higher School. XLinguae. 2018; 11(1XL):8-18. (In Eng.) DOI: https://doi.org/10.18355/XL.2018.11.01XL.02

3. Kim S., Song S.M., Yoon Y.I. Smart Learning Services Based on Smart Cloud Computing. Sensors.
2011; 11(8):7835-7850. (In Eng.) DOI: https://doi.org/10.3390/s110807835

4. Leel., Zo H., Lee H. Smart Learning Adoption in Employees and HRD Managers. British Journal of
Educational Technology. 2014; 45(6):1082-1096. (In Eng.) DOI: https://doi.org/10.1111/bjet.12210

5. Hwang G.J., Tsai C.C., Wang S.J.H. Criteria, Strategies and Research Issues of Context-Aware Ubig-
uitous Learning. Educational Technology Society. 2008; 11(2):81-91. Available at: https://www.j-ets.net/ets/
journals/11_2/8.pdf (accessed 09.08.2018). (In Eng.)

6. Daniel J. Making Sense of MOOCs: Musings in a Maze of Myth, Paradox and Possibility [Electronic re-
source]. Journal of Interactive Media in Education. 2012; (3). (In Eng.) DOI: https://doi.org/10.5334/2012-18

7. Kucirkova L.A., Alipichev A.Yu., Vasbieva D.G., Kalugina O.A. Teacher’s Role and Students’
Role in English for Specific Purposes in E-learning. XLinguae. 2017; 10(2):63-77. (In Eng.) DOI:
https://doi.org/10.18355/XL.2017.10.02.06

8. Klimova I.I., Kalugina O.A., Khalevina S.N., Fedulova A.N., Trubcheninova A.A. Investigating
Effective Foreign Language Learning Design and the Implications for Distance Learning Tools. XLinguae.
2017; 10(3):273-284. (In Eng.) DOI: https://doi.org/10.18355/XL.2017.10.03.22

9. Ark T.V. Supporting English Language Learners with Next-Gen Tools [Electronic resource]. 2016.
Available at: http://www.gettingsmart.com/publication/supporting-english-language-learners-next-gen-tools
(accessed 06.08.2018). (In Eng.)

10. Chikileva L.S. Implementation of Electronic Platforms in Language Learning: Benefits for Teachers
and Students. Cross - Cultural Studies: Education and Science. 2018; (3):381-386. (In Eng.)

11. Sharpless M., Taylor J., Vavoula G. A Theory of Learning for the Mobile Age. In: R. Andrews,
C. Haythornthwaite (eds.) The Sage Handbook of E-Learning Research. London: Sage; 2007. p. 221-247.
(In Eng.) DOI: https://dx.doi.org/10.4135/9781848607859.n10

12. Musavi A. Redefining Technology Role in Education. Creative Education. 2011; (2):130-135.
(In Eng.) DOI: https://doi.org/10.4236/ce.2011.22018

13. Koper R. Conditions for Effective Smart Learning Environments [Electronic resource]. Smart Learn-
ing Environments. 2014; 1:562-571. (In Eng.) DOI: https://doi.org/10.1186/540561-014-005-4

14. Liton H.A. Examining Students’ Perception & Efficacy of Using Technology in Teaching English.
International Journal of Education and Information Technology. 2015; 1(1):11-19. (In Eng.)

15. Chapelle C. Is Networked-Based Learning CALL? In: M. Warschauer, R. Kern (eds.). Network-Based
Language Teaching: Concepts and Practice: Concepts and Practice. Cambridge: Cambridge University
Press; 2000. p. 204-228. (In Eng.) DOI: https://doi.org/10.1017/CBO9781139524735.012

16. Papadakis S. Creativity and Innovation in European Education: 10 Years eTwinning. Past, Present
and the Future. International Journal of Technology Enhanced Learning. 2016; 8(3/4):279-296. (In Eng.)
DOI: https://doi.org/10.1504/1IJTEL.2016.082315

17. Goodwin K. Use of Tablet Technology in the Classroom, NSW Curriculum and Learning Innovation
Centre. State of New South Wales, Department of Education and Communities; 2012. Available at: http://fad.telugq.
ca/telugDownload.php?file=2013/11/iPad_Evaluation Sydney Region v2.pdf (accessed 08.11.2018). (In Eng.)

18. Hirsh-Pasek K., Zosh J.M., Golinkoff R.M., Gray J.H., Robb M.B., Kaufman J. Putting Education
in “Educational” Apps Lessons from the Science of Learning. Psychological Science in the Public Interest.
2015; 16(1):3-34. (In Eng.) DOI: https://doi.org/10.1177/1529100615569721

19. Beschorner B., Hutchison A. iPads as a Literacy Teaching Tool in Early Childhood. International
Journal of Education in Mathematics Science and Technology. 2013; 1(1):16-24. Available at: https://www.
learntechlib.org/p/160449 (accessed 08.11.2018). (In Eng.)

20. Shuler C. Pockets of Potential: Using Mobile Technologies to Promote Children’s Learning. New York:
The Joan Ganz Cooney Centre at Sesame Workshop; 2009. Available at: http://www.joanganzcooneycenter.
org/wp-content/uploads/2010/03/pockets_of potential 1 .pdf (accessed 08.11.2018). (In Eng.)

21. Mohamed A.j., Lakulu M.M. A Framework of Mobile Educational Application for Kindergarten
Early Reading. The International Journal of Multimedia & Its Applications (IJMA).2017; 9(4/5/6). (In Eng.)
DOI: https://doi.org/10.5121/ijma.2017.9610

486 AKAJJEMHWYECKAS MHTET'PALIA



$RERSSS08% INTEGRATION OF EDUCATION. Vol 23, No. 3. 2010 sssansssCiy D

22. Papadakis S., Kalogiannakis M. Mobile Educational Applications for Children: What Educators
and Parents Need to Know. Mobile Learning and Organisation. 2017; 11(3):256-277. (In Eng.) DOI:
https://doi.org/10.1504/1JMLO.2017.10003925

23. Ebbeck M., Yim H.Y.B., Chan Y., Goh M. Singaporean Parents’ Views of their Young Children’s
Access and Use of Technological Devices. Early Childhood Education Journal. 2016; 44(2):127-134. (In
Eng.) DOI: https://doi.org/10.1007/s10643-015-0695-4

24. Crescenzi-Lanna L., Grané-Oré6 M. An Analysis of the linteraction Design of the Best Edu-
cational Apps for Children Aged Zero to Eight. Comunicar. 2016; 24(46):77-85. (In Eng.) DOI:
https://doi.org/10.3916/C46-2016-08

25. Bouck E.C., Satsangi R., Flanagan S. Focus on Inclusive Education: Evaluating Apps for Students
with Disabilities: Supporting Academic Access and Success. Childhood Education. 2016; 92(4):324-328.
(In Eng.) DOI: https://doi.org/10.1080/00094056.2016.1208014

26. Merc A. Using Technology in the Classroom: A Study with Turkish Pre-Service EFL Teachers. TOJET: The
Turkish Online Journal of Educational Technology. 2015; 14(2):229-240. Available at: https://www.researchgate.
net/publication/283231199 Using_technology in the classroom A study with turkish pre-service EFL teachers
(accessed 08.11.2018). (In Eng.)

27. Artino A. R., Jr. Online or Face-to-Face Learning? Exploring the Personal Factors that Predict
Students’ Choice of Instructional Format. Internet and Higher Education. 2010; 13(4):272-276. (In Eng.)
DOI: https://doi.org/10.1016/j.iheduc.2010.07.005

28. Gabdulchakov V.F., Bashinova S.N., Yashina O.V., Taraskina I.V. Integrative Mechanisms for
Increasing Efficiency of Educational and Methodological Interaction between Teacher and Student. Inte-
gratsiya obrazovaniya = Integration of Education. 2018; 22(2):248-261. (In Russ., abstract in Eng.) DOI:
https://doi.org/10.15507/1991-9468.091.022.201802.248-261

29. Strielkowski W., Kiseleva L.S., Popova E.N. Factors Determining the Quality of University Educa-
tion: Students’ Views. Integratsiya obrazovaniya = Integration of Education. 2018; 22(2):220-236. (In Russ.,
abstract in Eng.) DOI: https://doi.org/10.15507/1991-9468.091.022.201802.220-236

30. Melnichuk M. V., Osipova V.M. Cooperative Learning as a Valuable Approach To Teaching Transla-
tion. XLinguae. 2017; 10(1):25-33. (In Eng.) DOI: https://doi.org/10.18355/X1.2017.10.01.03

31. McLoughlin C., Lee M. Personalised and Self Regulated Learning in the Web 2.0 Era: International
Exemplars of Innovative Pedagogy Using Social Software. Australasian Journal of Educational Technology.
2010; 26(1):28-43. (In Eng.) DOI: https://doi.org/10.14742/ajet.1100

32. Sutherland R., Armstrong V., Barnes S. et al. Transforming Teaching and Learning: Embedding ICT
into Everyday Classroom Practices. Journal of Computer Assisted Learning. 2004; 20(6):399-409. (In Eng.)
DOI: https://doi.org/10.1111/j.1365-2729.2004.00104.x

33. Wang Q. A Generic Model for Guiding the Integration of ICT into Teaching and Learn-
ing. Innovation in Education and Teaching International. 2008; 45(4):411-419. (In Eng.) DOI:
https://doi.org/10.1080/14703290802377307

Submitted 24.01.2019; revised 12.03.2019; published online 30.09.2019.

About the author:

Lyudmila S. Chikileva, Professor of the Department of Language Training, Financial University
under the Government of the Russian Federation (49 Leningradsky prosp., Moscow 125993, Russia),
Dr. Sci. (Filology), Associate Professor, ORCID: https://orcid.org/0000-0002-4737-9041, Researcher ID:
A-5137-2018, Ichikileva@fa.ru

Acknowledgement: The author is grateful to reviewers for their evaluation of the article.

The author has read and approved the final manuscript.

CIIMCOK
NCITOJIB3OBAHHBIX HCTOYHUKOB

1. Orden V. S. Integrating Digital Technologies in the German Language Classroom: A Critical Study
of the Technology-Integration Experiences of Three Secondary German Teachers. Ph.D. thesis. Utah State
University, 2010. 14 p. URL: https://www.learntechlib.org/p/123709 (narta o6pamenus: 09.08.2018).

ACADEMIC INTEGRATION 487



M Drerrss88 IHTETPALIAS OBPA3OBAHMSL T, 23, Ne 3. 2019 3RSSSSSSTa0S:

2. Kalugina O. A., Tarasevich N. A. Smart Technology Integration into EFL Teaching at Non-Linguistic Higher
School // XLinguae. 2018. Vol. 11, Issue 1XL. Pp. 8-18. DOI: https://doi.org/10.18355/XL.2018.11.01XL.02

3.Kim S., Song S. M., Yoon Y. I. Smart Learning Services Based on Smart Cloud Computing // Sensors.
2011. Vol. 11, No. 8. Pp. 7835-7850. DOI: https://doi.org/10.3390/s110807835

4. Lee J., Zo H., Lee H. Smart Learning Adoption in Employees and HRD Managers // British Journal
of Educational Technology. 2014. Vol. 45, No. 6. Pp. 1082—-1096. DOI: https://doi.org/10.1111/bjet.12210

5. Hwang G. J., Tsai C. C., Wang S. J. H. Criteria, Strategies and Research Issues of Context-Aware
Ubiquitous Learning // Educational Technology Society. 2008. Vol. 11, No. 2. Pp. 81-91. URL: https://
www.j-ets.net/ets/journals/11_2/8.pdf (nata ob6pamenns: 09.08.2018).

6. Daniel J. Making Sense of MOOCs: Musings in a Maze of Myth, Paradox and Possibility [DnexTpoHHbIi
pecypc] // Journal of Interactive Media in Education. 2012. No. 3. DOI: http://doi.org/10.5334/2012-18

7. Teacher’s Role and Students’ Role in English for Specific Purposes in E-Learning / L. A. Kucirkova
[et al.] // XLinguae. 2017. Vol. 10, Issue 2. Pp. 63—77. DOI: https://doi.org/10.18355/XL.2017.10.02.06

8. Investigating Effective Foreign Language Learning Design and the Implications for Distance Learning Tools /
I. 1. Klimova [et al.] // XLinguae. 2017. Vol. 10, Issue 3. Pp. 273-284. DOLI: https://doi.org/10.18355/XL.2017.10.03.22

9. Ark T. V. Supporting English Language Learners with Next-Gen Tools [DaexTponHusiii pecypc]. 2016.
44 p. URL: http://www.gettingsmart.com/publication/supporting-english-language-learners-next-gen-tools
(mara obpamenus: 06.08.2018).

10. Chikileva L. S. Implementation of Electronic Platforms in Language Learning: Benefits for Teachers
and Students // Cross-Cultural Studies: Education and Science. 2018. No. 3. Pp. 381-386.

11. Sharpless M., Taylor J., Vavoula G. A Theory of Learning for the Mobile Age // The Sage Hand-
book of E-Learning Research / R. Andrews, C. Haythornthwaite (eds.). London: Sage, 2007. Pp. 221-247.
DOI: https://dx.doi.org/10.4135/9781848607859.n10

12. Musavi A. Redefining Technology Role in Education // Creative Education. 2011. Ne 2. Pp. 130-135.
DOI: https://dx.doi.org/10.4236/ce.2011.22018

13. Koper R. Conditions for Effective Smart Learning Environments [DnekrponHsiii pecypc] / Smart
Learning Environments. 2014. Vol. 1. 2014. Pp. 562—571. DOI: https://dx.doi.org/10.1186/540561-014-005-4

14. Liton H. A. Examining Students’ Perception & Efficacy of Using Technology in Teaching English //
International Journal of Education and Information Technology. 2015. Vol. 1, No. 1. Pp. 11-19.

15. Chapelle C. A. 1s Networked-Based Learning CALL? // Network-based Language Teaching.
Concepts and Practice / Warschauer M., Kern R. (eds.). Cambridge University Press, 2000. Pp. 204-228.
DOI: https://dx.doi.org/10.1017/CB0O9781139524735.012

16. Papadakis S. Creativity and Innovation in European Education: 10 years eTwinning. Past, Present
and the Future // International Journal of Technology Enhanced Learning. 2016. Vol. 8, No. 3/4. Pp. 279-296.
DOI: https://dx.doi.org/10.1504/IJTEL.2016.082315

17. Goodwin K. Use of Tablet Technology in the Classroom, NSW Curriculum and Learning Innovation
Centre. State of New South Wales, Department of Education and Communities, 2012. URL: http://fad.teluq.ca/
telugDownload.php?file=2013/11/iPad_Evaluation_Sydney Region_ v2.pdf (zata o6pamenus: 08.11.2018).

18. Putting Education in “Educational” Apps Lessons from the Science of Learning / K. Hirsh-
Pasek [et al.] / Psychological Science in the Public Interest. 2015. Vol. 16, Issue 1. Pp. 3-34. DOI:
https://dx.doi.org/10.1177/1529100615569721

19. Beschorner B., Hutchison A. iPads as a Literacy Teaching Tool in Early Childhood // International
Journal of Education in Mathematics Science and Technology. 2013. Vol. 1, No. 1. Pp. 16-24. URL: https://
www.learntechlib.org/p/160449 (nara obpamenus: 08.11.2018).

20. Shuler C. Pockets of Potential: Using Mobile Technologies to Promote Children’s Learning. The
Joan Ganz Cooney Centre at Sesame Workshop. New York, 2009. URL: http://www.joanganzcooneycenter.
org/wp-content/uploads/2010/03/pockets_of potential 1 .pdf (nara obpamenus: 08.11.2018).

21. Mohamed A. j., Lakulu M. M. A Framework of Mobile Educational Application for Kindergarten
Early Reading // The International Journal of Multimedia & Its Applications (IIMA). 2017. Vol. 9, No. 4/5/6.
DOI: https://dx.doi.org/10.5121/ijma.2017.9610

22. Papadakis S., Kalogiannakis M. Mobile Educational Applications for Children: What Educa-
tors and Parents Need to Know // Mobile Learning and Organisation. 2017. Vol. 11, No. 3. Pp. 256-277.
DOI: https://dx.doi.org/10.1504/IJMLO.2017.10003925

23. Singaporean Parents’ Views of Their Young Children’s Access and Use of Technological Devices /
M. Ebbeck [et al.] // Early Childhood Education Journal. 2016. Vol. 44, Issue 2. Pp. 127-134. DOI:
https://dx.doi.org/10.1007/s10643-015-0695-4

488 AKAJJEMHWYECKAS MHTET'PALIA



$RERSSS08% INTEGRATION OF EDUCATION. Vol 23, No. 3. 2010 sssansssCiy D

24. Crescenzi-Lanna L., Grané-Oré M. An Analysis of the Interaction Design of the Best Edu-
cational Apps for Children Aged Zero to Eight // Comunicar. 2016. Vol. 24, No. 46. Pp. 77-85. DOI:
https://dx.doi.org/10.3916/C46-2016-08

25. Bouck E. C., Satsangi R., Flanagan S. Focus on Inclusive Education: Evaluating Apps for Students
with Disabilities: Supporting Academic Access and Success // Childhood Education. 2016. Vol. 92, Issue 4.
Pp. 324-328. DOI: https://dx.doi.org/10.1080/00094056.2016.1208014

26. Merc A. Using Technology in the Classroom: A Study with Turkish Pre-Service EFL Teachers //
TOJET: The Turkish Online Journal of Educational Technology. 2015. Vol. 14, Issue 2. Pp. 229-240.
URL: https://www.researchgate.net/publication/283231199 Using_technology in the classroom A study
with_turkish_pre-service EFL_teachers (nata obpamenus: 08.11.2018).

27. Artino A. R., Jr. Online or Face-to-Face Learning? Exploring the Personal Factors that Predict Stu-
dents’ Choice of Instructional Format // Internet and Higher Education. 2010. Vol. 13, No. 4. Pp. 272-276.
DOI: https://doi.org/10.1016/j.iheduc.2010.07.005

28. InTerpaTuBHbIC MEXaHN3MBI TOBBIIEHNS 3P ()EKTHBHOCTH Y4eOHO-METOANYECKOTO B3aUMOICHCTBUS ITpe-
nofaBarens U cryaeHta / B. @. Iabxynxakos [u ap.] // Unrerpanus odpazosanus. 2018. T. 22, Ne 2. C. 248-261.
DOI: https://doi.org/10.1016/j.iheduc.2010.07.00510.15507/1991-9468.091.022.201802.248-261

29. Cmpuenxoscku B., Kucenesa JI. C., llonosa E. H. JleTepMHUHAHTBl KaueCTBa YHUBEPCUTETCKO-
ro obpa3oBaHus: MHEHHe CTyaeHTOB // Hrterpamus obpasosanus. 2018. T. 22, Ne 2. C. 220-236. DOI:
https://doi.org/10.1016/j.iheduc.2010.07.00510.15507/1991-9468.091.022.201802.220-236

30. Melnichuk M. V., Osipova V. M. Cooperative Learning as a Valuable Approach to Teaching Transla-
tion // XLinguae. 2017. Vol. 10, Issue 1. Pp. 25-33. DOI: https://doi.org/10.18355/XL.2017.10.01.03

31. McLoughlin C., Lee M. Personalised and Self Regulated Learning in the Web 2.0 era: International
Exemplars of Innovative Pedagogy Using Social Software // Australasian Journal of Educational Technol-
ogy. 2010. Vol. 26, Issue 1. Pp. 28-43. DOI: https://doi.org/10.14742/ajet.1100

32. Transforming Teaching and Learning: Embedding ICT Into Everyday Classroom Practices /
R. Sutherland [et al.] // Journal of Computer Assisted Learning. 2004. Vol. 20, No. 6. Pp. 399-409.
DOI: https://doi.org/10.1111/j.1365-2729.2004.00104.x

33. Wang Q. A Generic Model for Guiding the Integration of ICT into Teaching and Learn-
ing // Innovation in Education and Teaching International. 2008. Vol. 45, Issue 4. Pp. 411-419. DOI:
https://doi.org/10.1080/14703290802377307

[octynuna 24.01.2019; npunsta k myonukauuu 12.03.2019; onybnukosana onnaita 30.09.2019.

006 asmope:

Yuxuniesa Jwamuiaa CepreesHa, npodeccop [emapramenrta a3pikoBoi moarorosku ®I'OBY BO
«®DunancoBbil yHuBepcutet npu Ilpasurensctse PO» (125993, Poccus, r. Mocksa, JleHuHrpaackuii mp-T,
. 49), noxtop ¢uonornyeckux Hayk, goueHt, ORCID: https://orcid.org/0000-0002-4737-9041, Re-
searcher ID: A-5137-2018, Ichikileva@fa.ru

Bnazodapnocmu: aBTOp CTaTbU BBIPAXKAET MPU3HATEIBHOCTD PELIEH3CHTAM 3a aHAJIN3 IPE/ICTABICHHON
paboThL.

Aemop npouuman u 0006pun OKOHYAMENbHbLI 6APUAHIN PYKONUCU.

ACADEMIC INTEGRATION 489



